
 

7th Grade Reading 
Benchmark 3 

Parent Handbook

This handbook will help your child review material learned this quarter and will help 
them prepare for their first Benchmark Test. Please allow your child to work 

independently through the material and then check their work using the answer key in 
the back of the handbook. If you have any questions or concerns about this material, 

please contact your child’s teacher. Thank you for your support.



 

RI 04  

Connotative Language - the way that a word might create tone, feeling, emotion, or description 

Figurative Language - words that are not literal, and thereby create an alternate, non-conventional meaning 

Technical Language - words that are specific to a subject or topic, especially in specialized content 

Tone - the feeling or attitude created by an author, how the author feels towards his writing 

Word Choice - the preference of one word over another based on the meaning or tone it might convey 

RI 06 

Point of View - viewpoint, author’s opinion, perspective of an author 

Position - the side of an argument that you might agree with 

Purpose - the reason for writing 

Perspective - point of view, viewpoint, opinion 

Anecdotes - a short or interesting story  

Appeal - the way or strategy to present something with credibility and persuasion 

Ethos - a persuasive technique using ethics, character, and authority 

Pathos - a persuasive technique using emotions, feelings, and fear 

Logos - a persuasive technique using logic, facts, and statistics
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Multimedia  - more than one way to communicate information 

Medium - singular for media; a way to communicate information 

Audio - communication via sound 

Film - communication such as a movie 

Techniques - ways of doing something 

Portrayal - the way something is presented

Benchmark 3 Essential Reading Vocabulary:
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Argument - one side of a topic with opposing views 

Claim - what you know to be true based on the information you have 

Support - information presented to make a case or argue a point 

Evidence - facts or information that indicates a belief or opinion is true or valid 

Reasoning - the logic, justification, or explanation for one side of an argument 

Relevance - being connected or appropriate, relevant 

Assessment - evaluation of an argument, its claims, and its reasons 

Bias - the tendency to favor one side or have a certain opinion
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Presentations - the act of presenting or providing information 

Information - facts provided  

Opinions - a view or judgment formed about something, not necessarily based on fact 

Facts - something known to be true 

Interpretations - the way something is explained or understood 

Rhetoric - persuasive speech



Learning Objective #1: RI 04 - Determine the meaning of words and phrases 
as they are used in a text, including figurative, connotative, and technical 
meanings; analyze the impact of a specific word choices on meaning and tone.

Learning Objective #2: RI 06 - Determine an author’s point of view or 
purpose in a text and analyze how the author distinguishes his or her position 
from that of others.

Learning Objective #3: RI 08 - Trace and evaluate the argument and specific 
claims in a text, assessing whether the reasoning is sound and the evidence is 
relevant and sufficient to support the claims. 

Learning Objective #4: RI 09 - Analyze how two or more authors writing 
about the same topic shape their presentations of key information by 
emphasizing different evidence or advancing different interpretations of facts. 

Learning Objective #5: RI 07 - Not assessed, but good practice - Compare 
and contrast a text to an audio, video, or multimedia version of the text, 
analyzing each medium’s portrayal of the subject (e.g., how the delivery of a 
speech affects the impact of the words).

Benchmark 3 Learning Objectives:



                                                      An Appeal for Human Rights  (1960)                      
                                               Committee on the Appeal for Human Rights                    
An Appeal for Human Rights 
March 9th, 1960 
We, the students of the six affiliated institutions forming the Atlanta University Center — Clark, 

Morehouse, Morris Brown, and Spelman Colleges, Atlanta University, and the Interdenominational 

Theological Center — have joined our hearts, minds, and bodies in the cause of gaining those 

rights which are inherently ours as members of the human race and as citizens of these United 

States. 

We pledge our unqualified support to those students in this nation who have recently been 

engaged in the significant movement to secure certain long-awaited rights and privileges. This 

protest, like the bus boycott in Montgomery, has shocked many people throughout the world. Why? 

Because they had not quite realized the unanimity of spirit and purpose which motivates the 

thinking and action of the great majority of the Negro people. The students who instigate and 

participate in these sit-down protests are dissatisfied, not only with the existing conditions, but with 

the snail-like speed at which they are being ameliorated. Every normal human being wants to walk 

the earth with dignity and abhors any and all proscriptions placed upon him because of race or 

color. In essence, this is the meaning of the sit-down protests that are sweeping this nation today. 

We do not intend to wait placidly for those rights which are already legally and morally ours to be 

meted out to us at a time. Today's youth will not sit by submissively, while being denied all of the 

rights, privileges, and joys of life. We want to state clearly and unequivocally that we cannot 



tolerate, in a nation professing democracy and among people professing Christianity, the 

discriminatory conditions under which the Negro is living today in Atlanta Georgia — supposedly 

one of the most progressive cities in the South.
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1. The text above shows multiple examples of the use of _______________&  _______________ 
in the text.  

A. connotative language and technical language 

B. figurative language and connotative language 

C. creative language and technical language 

D. technical language and figurative language 

2. What quote from the text defines what the author means by using the term “snail-like speed”? 

A. “the unanimity of spirit and purpose which motivates the thinking and action of the great 
majority of the Negro people.” 

B. “students in this nation who have recently been engaged in the significant movement to 
secure certain long-awaited rights and privileges” 

C. “Today's youth will not sit by submissively, while being denied all of the rights, privileges, 
and joys of life.” 

D. “We, the students … have joined our hearts, minds, and bodies in the cause of gaining 
those rights which are inherently ours as members of the human race” 



3. What is the overall tone of this article based on the word choice of the authors? 

A. The authors feel sad that they have to protest for equal rights.  

B. The authors feel angry that their fellow classmates aren’t treated fairly and equally. 

C. The authors feel optimistic about the change that they will cause. 

D. The authors feel displeased with the wait time for rights to be enforced. 
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4. What was the author’s purpose? 

A. To persuade the reader that Negroes have a right to protest. 

B. To inform the reader about the dissatisfaction of the students. 

C. To persuade the reader to join the protest and fight for the rights of the Negro. 

D. To inform the reader about the discontent regarding the lack of equal rights for Negroes. 

Darwin's Polar Bear 
By Michael Engelhard 

Musings upon the whys and wherefores of polar bears, particularly in relation to their forest-
dwelling cousins, played an important but often overlooked role in the development of evolutionary 

theory. Michael Engelhard explores. 
PUBLISHED 

February 21, 2018

     "Polar Bear", artist unknown, ca. 1870s — Source 

https://publicdomainreview.org/contributors#michael-engelhard
http://www.loc.gov/pictures/item/2003655672/


As any good high school student should know, the beaks of Galápagos “finches” (in fact the 
islands’ mockingbirds) helped Darwin to develop his ideas about evolution. But few people realize 
that the polar bear, too, informed his grand theory. 
Georges-Louis Leclerc, Comte de Buffon, in his Histoire Naturelle (published serially between 1749 
and 1788) clearly distinguished a “land-bear” from a “sea-bear”. But his land-bear category was still 
muddled: it included a “white bear of the forest” as well as a brown bear. The count would have 
likely heard of polar bears in  the boreal zone of southern Hudson Bay and he thought them a 
separate species: his "white bear of the forest".  
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5. The sentences above show multiple examples of the use of ________ _________ in the text.  

A. connotative language 

B. figurative language  

C. creative language  

D. technical language 
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6. Why did the author provide the above visual - Figure 1? What was the author’s purpose? 

A. To persuade the reader that polar bears are land and sea creatures. 

B. To inform the reader about the appearance and characteristics of a polar bear. 

C. To entertain the reader with a picture so that the text is less boring. 

D. To inform the reader about the differences between a land bear and a sea bear. 



7. How might seeing a documentary on this topic be different than reading the article? 

A. The reader would hear the narrator emphasize the importance of certain facts. 

B. The reader would be able to see the visuals to better understand the topic. 

C. The reader would be able to get context and tone from listening to the information. 

D. All of the above are possible benefits of a documentary. 
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8. What is the author’s central purpose in paragraph 1? 

A. To explain that good high school students learn about Darwin’s theory of evolution. 

B. To explain that finches were most important in helping Darwin form his theory of evolution. 

C. To explain that polar bears also played an important role in the theory of evolution. 

D. To explain that the author is knowledgeable about Darwin’s theory of evolution. 
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9. If another author wrote about the same topic, what would be an example of something that the 
author might have a different opinion about? 

A. Another author might say that polar bears did not influence Darwin’s theory of evolution. 

B. Another author might say that a different animal or species influenced Darwin’s theory of 
evolution. 

C. Another author might say that Darwin’s theory of evolution is not valid. 

D. Another author might say that evolution hasn’t happened. 



Emma Willard's Maps of Time 
By Susan Schulten 

In the 21st-century, infographics are everywhere. In the classroom, in the newspaper, in 
government reports, these concise visual representations of complicated information have changed 

the way we imagine our world. Susan Schulten explores the pioneering work of Emma Willard 
(1787–1870), a leading feminist educator whose innovative maps of time laid the groundwork for 

the charts and graphics of today. 
PUBLISHED 

January 21, 2020 

Fig. 1  Detail from "The Temple of Time" (1846) by   
      Emma Willard — Source (Cartography Associates: CC   
      BY-NC-SA 3.0).

We live in an age of visual information. Infographics flood the web, driven by accessible platforms 
that instantly translate information into a variety of graphic forms. News outlets routinely harvest 
large data sets like the census and election returns into maps and graphs that profile everything 
from consumer preferences to the political landscape. The current proliferation of visual information 
mirrors a similar moment in the early nineteenth century, when the advent of new printing 
techniques coincided with the rapid expansion of education. Schoolrooms from the Atlantic 
seaboard to the Mississippi frontier made room for the children of farmers as well as merchants, 
girls as well as boys. Together, these shifts created a robust and highly competitive market for 

https://publicdomainreview.org/contributors#susan-schulten
https://www.davidrumsey.com/luna/servlet/detail/RUMSEY~8~1~315043~90083688:The-Temple-of-Time#


school materials, including illustrated textbooks, school atlases, and even the new genre of wall 
maps. 

No individual exploited this publishing opportunity more than Emma Willard, one of the century’s 
most influential educators. From the 1820s through the Civil War, Willard’s history and geography 
textbooks exposed an entire generation of students to her deeply patriotic narratives, all of which 
were studded with innovative and creative pictures of information that sought to translate big data 
into manageable visual forms. 

When Willard began publishing textbooks in the 1820s, she knew the competition was fierce, full of 
sharp-elbowed authors who routinely accused one another of plagiarizing ideas and text. To build 
her brand, she designed cutting-edge graphics that would differentiate her work and catch the 
attention of the young. Take, for instance, her “Perspective Sketch of the Course of Empire” of 
1835.  

Fig. 2   "Picture of Nations; or Perspective Sketch of the   
      Course of Empire" (1836) by Emma Willard — Source   
      (Cartography Associates: CC BY-NC-SA 3.0).

By the nineteenth century, timelines had become relatively common, an innovation of the 
eighteenth century designed to feed growing public interest in ancient as well as modern history. 
First developed by Jacques Barbeu-Dubourg in the 1750s, early timelines generally charted the 
lives of individuals on a chronological grid, reflecting the Enlightenment assumption that history 
could be measured against an absolute scale of time, moving inexorably onward from zero. In 

https://www.davidrumsey.com/luna/servlet/detail/RUMSEY~8~1~29401~1130446


1765, Joseph Priestley drew from calendars, chronologies, and geographies to plot the lives of two 
thousand men between 1200 BC and 1750 AD in his popular Chart of Biography.  

After Priestley, timelines flourished, but they generally lacked any sense of the dimensionality of 
time, representing the past as a uniform march from left to right. By contrast, Emma Willard sought 
to invest chronology with a sense of perspective, presenting the biblical Creation as the apex of a 
triangle that then flowed forward in time and space toward the viewer. Commenting on her visual 
framework in 1835, Willard noted that individuals experience the past relative to their own lives, for  
“events apparently diminish when viewed through the vista of departed years.”1 In “Perspective 
Sketch of the Course of Empire”, she found striking ways to represent this dimensionality of time. 
The birth of Christ, for example, is marked with a bright light, marking the end of the first third of 
human history. The discovery of America separated the second (middle) from the third (modern) 
stage. Each “civilization” is situated not according to its geography, as on a traditional map, but 
according to its connection and relation to other civilizations. Some of these societies are 
permeable, flowing into others, while others, such as China, are firmly demarcated to denote their 
isolation. By studying this map, students were encouraged to see human history as a rise and fall 
of civilizations — an “ancestry of nations”.2

Fig. 3  Detail from "Picture of Nations; or Perspective Sketch of   
     the Course of Empire" (1836) by Emma Willard — Source   
     (Cartography Associates: CC BY-NC-SA 3.0).

https://publicdomainreview.org/essay/emma-willard-maps-of-time#fn1
https://publicdomainreview.org/essay/emma-willard-maps-of-time#fn2
https://www.davidrumsey.com/luna/servlet/detail/RUMSEY~8~1~29401~1130446


Moreover, as time flows forward the stream widens, demonstrating that history became more 
relevant as it unfolds and approaches the student’s own life. Historical time is not uniform but 
dimensional. On the one hand, this reflected her sense that time itself had accelerated through the 
advent of steam and rail. Traditional timelines, she found, were only partially capable of 
representing change in an era of rapid technological progress. Time was not absolute, but relative. 
On the other hand, Willard’s approach reflected her own deep nationalism, for it asked students to 
recognize the emergence of the United States as the culmination of human history and progress.
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10. How does the author present civilizations in the visual labeled Figure 3?  

A. According to its geography 

B. According to its size on the triangle 

C. According to its connection to other civilizations 

D. According to the map of the world with all of the civilizations 

11. What was the purpose of including the visual labeled Figure 1? 

A. To persuade the reader that infographics created by Emma Willard were influential. 

B. To inform the reader about infographics created by Emma Willard. 

C. To entertain the reader with infographics that look like the Star Wars credits. 

D. There was no purpose for including Figure 1. 



12. Which idea from the text does the visual labeled Figure 2 illustrate? 

A. “early timelines generally charted the lives of individuals on a chronological grid, “ 

B. “history could be measured against an absolute scale of time” 

C. “timelines flourished, …representing the past as a uniform march from left to right.” 

D. “the apex of a triangle…then flowed forward in time and space toward the viewer.” 
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13. How does the author distinguish her point of view? 

A. The author distinguishes her opinion by illustrating the usefulness of infographics. 

B. The author distinguishes her opinion by explaining why Willard stood out in her field. 

C. The author distinguishes her opinion by creating visuals of the information presented. 

D. The author does not have an opinion, and the article is neutral. 

14. What persuasive technique was used in the article? 

A. Ethos because the author convinces the audience that Willard was an authority on visual 
information. 

B. Logos because the author provided facts and statistics about Willard’s visual infographics. 

C. Pathos because the author felt strongly about the subject at hand. 

D. None of these were utilized by the author to persuade the reader/audience. 
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15. According to the text, what does the author claim caused visual information to be prevalent in 
the early 19th century? 

A. Demand for school materials  and a competitive market 

B. An influx of students and farmers sending children to school 

C. New printing techniques and a rapid expansion of education 

D. Girls being allowed to attend school and a new genre of wall maps 

16.  Does the quote below support the author’s argument that Willard revolutionized the way 
infographics are presented? Why or why not?  THINK CAREFULLY! 

 “timelines generally charted the lives of individuals on a chronological grid, reflecting the 
Enlightenment assumption that history could be measured against an absolute scale of 
time” 

A. Yes, it shows the fundamental theory of her visual information and maps 

B. Yes, it explains why she created the maps and they were used in schools 

C. No, it is not enough information to explain that Willard changed that thought process 

D. No, it goes against what Willard believes because time is relative 



17. One of the author’s arguments is that Emma Willard’s innovative maps of time laid the 
groundwork for the charts and graphics of today.  What detail from the text supports this argument? 

A. “We live in an age of visual information.”  

B. “No individual exploited this publishing opportunity more than Emma Willard.” 

C. “The current proliferation of visual information mirrors a similar moment in the early 
nineteenth century.” 

D. “Willard’s history and geography textbooks exposed an entire generation of students to … 
innovative and creative pictures of information”  

18. What detail supports the claim that “individuals experience the past relative to their own lives”? 

A. “timelines flourished, but they generally lacked any sense of the dimensionality of time” 

B. “Emma Willard sought to invest chronology with a sense of perspective,” 

C. “as time flows forward the stream widens, demonstrating that history became more 
relevant as it unfolds and approaches the student’s own life.” 

D. “events apparently diminish when viewed through the vista of departed years.” 
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19. What is the author’s main opinion in this article? 

A. Emma Willard was influential in bringing visual forms into the classroom successfully. 

B. Infographics and visual information was prominent during the early 19th century. 

C. Infographics had to be developed in the early 19th century because of the expansion of 
education. 

D. Infographics of today were started with the introduction of Emma Willard’s maps. 



20. What types of evidence did the author use? Choose all that apply. 

A. Statistics 

B. Anecdotes 

C. Scenarios 

D. Interviews 

E. Analogies 

F. Quotes 

G. Facts 

H. Experience 



ANSWER KEY 

1.   A 
2.   B 
3.   B 
4.   D 
5.   D 
6.   B 
7.   D 
8.   C 
9.   B 
10.   C 
11.   B 
12.   D 
13.   B 
14.   B 
15.   C 
16.   C 
17.   D 
18.   C 
19.   A 
20.   A, G 


